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Research aim, theoretical framework and validity

• Sinclair (2007: 39) describes research as a “journey toward an endpoint – to 
develop new knowledge that will contribute to practice”. 

• This paper seeks to answer the question about how we can shift current 
paradigms in a world where change is constant and trends emerge which 
shape the operational, transactional and contextual elements of the systems 
which surround us. 

• The theoretical frameworks used are theory of change and Actor network 
theory

• The validity of this paper lies in the research methodology underpinning this 
paper, and the empirical evidence provided in the case studies. 

4



Theory of change

The logical framework comprises of five levels:

▪ Activities are actions prescribed and assigned

▪ Outputs are the direct results of activities. 

▪ Immediate outcomes are the changes brought about and the immediate 
benefits that result from these changes

▪ Intermediate outcomes are the changes brought about and/or are the 
benefits experienced by a specific group as a consequence of the 
immediate outcomes. 

▪ Final outcomes refer to the effects on the learners and students, and 
the benefits they experience from having it implemented. 

▪ Impacts are long-term societal changes that arise from implementation
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Theory of change
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Actor network theory

• Actor Network Theory (ANT) is used to provide a theoretical 
underpinning and explanation for the new assemblages and 
partnerships which support RPL practice in diverse contexts. 

• The notion of ANT in this paper describes the enactment of materially 
and discursively heterogeneous relations that produce and reshuffle all 
kinds of actors (both human and non-human) and is seen as important 
to opening understanding of how new and innovative assemblages can 
best describe the diverse approaches to RPL. 
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NQF Enablers for RPL

▪ Building Blocks: NQF levels, NQF level descriptors, unique qualification 
types; clear articulation routes; a credit and notional hours’ 
convention; an outcomes-based approach in which learning outcomes 
are used to describe the exit level outcomes. 

▪ additional elements: Clear quality assurance requirements; a purpose 
statement; the scope of the qualification; articulation possibilities; 
awarding body.   

▪ These design building blocks are enablers for referencing, 
harmonization, articulation, credit accumulation and credit transfer; 
recognition of prior learning; lifelong learning; skills development and 
socio-economic, community and personal development.

8



Quality Qualifications 
on the NQF

Levels and Level 
Descriptors

Notional 
Hours/credit values 

Outcomes based 
approach 

Exit level 
Outcomes

Sub-frameworks

B
u

ild
in

g B
lo

ck
s R

P
L

 
im

p
lem

en
tatio

n



Building Awareness, 
Information and 

Guidance
Administration and 

registration

Assessment

Certification

Uploads; appeals

R
P

L
 Stages

Eligibility through 
guidance



RPL for credit 

RPL for a 
qualification

RPL for access

RPL for 
designations

RPL for 
promotion and 

Workplace 
recognition

C
ase Stu

d
ies



Case Study 1: IISA

▪ The core focus of the project was the social value of the RPL intervention which 
benefitted thousands of short term insurance brokers and advisors to be 
awarded credit for non-formal and CPD learning. 

▪ a curriculum mapping model is used to ascertain whether curricula could be 
mapped credibly to learning outcomes  thereby providing a route for 
thousands of learners to undergo RPL assessment for credit and transfer of 
credits into a qualification.

▪ This case study also presents evidence that the equivalence mapping 
techniques are generalizable and applicable to a curriculum mapping context. 

▪ The costs associated with delivery and attendance of these courses was 
significant. It was found that the savings generated by this project was 
significant and benefitted the sector. 

▪ The partnership with trusted industry specialists gave the project credibility. 



Case Study 1

▪ The first step was to allocate a NQF level to the short term formal courses 
which had not been registered on the interim NQF. 

▪ Both courses were mapped against NQF registered qualifications and NQF 
levels mapping the curricula  against the NQF level descriptors to establish 
complexity and graduate profile equivalence. 

▪ The second step was to allocate credits to the learning programmes once they 
had been mapped by comparing the content in the curricula to learning 
outcomes and assessment criteria in the unit standards. Where there was at 
least 80% equivalence, the curricula were rewritten in the NQF format and 
allocated credits.

▪ The third step was a consultation process with the industry.  Once the industry 
was agreed with the outcome of  the mapping exercise and credits allocated the 
formal process of allocation of credits to each learner started. 

Thousands of brokers were affected and by mapping equivalence and awarding 
credits the advisors would gain credits towards the whole qualification and 
eventual full FAIS compliance. 



Case Study 1
NAME OF SHORT COURSE NUMBER OF CREDITS NQF REGISTERED QUALIFICATION FOR

CREDIT ACCUMULATION

CoP Short Term 17 Credits NQF Level 4 Short term insurance

qualification

CoP Life 17 credits NQF level 4 Long term insurance

qualification

CoP Retirement 19 credits NQF level 4 Long term insurance

qualification, with retirement funds

specialization

ICiBS Short term 26 credits NQF level 4 short term qualification

ICiBS Life insurance 25 credits NQF level 4 Long term insurance

qualification

ICiBS Retirement 24 credits NQF level 4 Long term insurance

qualification with retirement funds

specialization

MULTIMARK III 26 Credits NQF Short term insurance qualification



Case study 2:
Professionalisation of sports 

coaching



RPL in SASCOC  

▪ The SASCOC Recognition of Prior Learning (RPL) process in Sport 
Coaching takes place in the context of SASCOC RPL policy. 

▪ The ultimate aim of the RPL policy is to bring about rapid 
transformation in South African sport 

▪ Nine (9) coaching designations were developed and aligned to the seven 
stages of development in the life of a sport participant from early 
childhood to late adulthood. 

▪ The RPL project was designed to award the designation of National 
Coach Education Advisor (NCEA) initially to 11 candidates, from 10 
different sports codes. The sports codes were rugby, soccer, tennis, 
volley ball, cricket (2), netball, chess, gymnastics, swimming, and 
wrestling. The process involved establishing a RPL peer review panel, 
designing the RPL assessment tool, moderation and then awarding the 
successful candidates with their designations.  

▪ The RPL process at SASCOC ultimately offers to coaches and coach 
developers various pathways for advancement. 



The professional body

CASA is the Professional Body for coaches in SA operating independently under 
the aegis of South African Sport Confederation and Olympic Committee (SASCOC). 

CASA Role as a Professional Body includes:

▪ the regulation of coaching as a blended profession; 

▪ licensing and accreditation for Sports Coaches; 

▪ standards are maintained and meet the international federations’ benchmark 
for sports coaching; 

▪ policy and quality control of Continuous Professional Development (CPD); 

▪ necessary process in addressing breach of professional conduct and other 
discipline related matters are properly exercised
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The coaching framework



Awarding a designation



Long term coaching framework
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Case Study three

RPL for promotion:Assistant Director: Advocacy, Communication  and 
Support (ACS)

The main duties of this position are related to :
• Market analysis 

• Planning for the segmentation, targeting and positioning of products and services 
within the relevant market

• Monitoring and evaluating the plans to ensure that the deliverables are met but 
also that awareness, understanding and appreciation has been achieved i.e. track 
perceptions, conduct pulse check, etc.

• Project planning, management and implementation

• Secure the appropriate resources in accordance with schedules and budget 
allowance

• Execute deliverables and report in accordance with the project plan

• Manage relationships with key stakeholders 

• Act as custodian of the brand / audience during the project

• Coordinate procurement in accordance with PFMA
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Purpose of the RPL Assessment

➢ In this instance we use the case of a potential candidate for an Assistant 
Director post in the Advocacy, Communication and Support Directorate 
(ACS) to support the candidate’s application for a promotion post based 
on an assessment of prior experience and prior learning. 

➢ The post was advertised with the requirement of a NQF Level 7 
qualification, i.e. Degree in Marketing or Communications or related field 
plus five years experience in marketing and communications. 

➢ The candidate has been functioning in a contract position in a similar post, 
and would like to become permanently employed in the advertised 
position. However, she does not have the Level 7 Degree.

➢ Based on the decision to use the candidate’s case as a test case, a process 
was followed which is briefly described below.
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Process

▪ NLRD qualifications search (from 80 to 3).

▪ The most appropriate qualification for the job.

▪ The job description was mapped against the learning outcomes of the qualification
to ensure that the job is pitched at the right level, and to ensure that the
qualification meets the specifications of the job.

▪ Candidate guidance and support:

➢ to guide her in portfolio building

➢ what would constitute relevant and credible evidence against each learning outcome.

➢ The RPL process was explained to the candidate so that she felt comfortable with the
process.

▪ Preparation of the Portfolio of Evidence

▪ Internal assessment , to assess whether the candidate could demonstrate that she 
had sufficient knowledge, skills and experience to be considered as a short listed 
candidate for the post. 

▪ Two other internal and two external field specialists also moderated the PoE to 
validate the internal assessment findings. 
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Assessment and moderation statements
The PoE is set out logically and clearly with clear evidence of reflection and 
the fact that the candidate has applied her mind to the most suitable 
evidence to present to substantiate the learning outcomes.

The candidates prior experience and work experience is significant in the field 
of work to which the post would apply. 

✓ Evidence one: Exhibit Market Plans

✓ Evidence two: The Khetha post-school career guide

✓ Evidence three: SAQA Multimedia Infographic Application

✓ Evidence four: Market Research

✓ Evidence five: SAQA Social media campaign
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Recommendations

✓ I believe that this candidate should be considered for an interview for the position 
in her directorate. 

✓ She has demonstrated understanding, knowledge, skills, and ability to apply her 
knowledge, and an easy communication style and relationships with stakeholders

✓ She has provided evidence against the outcomes, and the work she has presented 
shows she understands the SAQA brand, the SAQA environment, the PFMA 
requirements, the need to pay attention to detail, and to keep relationships with a 
broad range of stakeholders cordial. 

✓ I have identified a gap, however, which I think she could easily fill. I look for her 
reflections and comments at the end of each of the projects. What did she like 
doing and why; what worked and why does she think these elements worked; 
what did not work and what would she do differently in a similar context at 
another time. 

✓ The initial mapping of the qualification and job description and the job 
advertisement are additional documents to be read with this assessment report.
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What Knowledge counts?
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All knowledge counts… 

• The traditional paradigms in education and 
training systems have held the world hostage 
(Fenwick)  

• The world of work is different and is being 
impacted upon by disruptive forces on a daily 
basis (technology, globalisation, mobile 
learning etc.)

• The traditional pathway of gaining knowledge 
towards a qualification may no longer be 
entirely feasible 

• Today knowledge and learning is accessible 
from a multitude of constantly evolving sources 



Prior RPL work done in 
sectors; 

March 2016: Minister’s 
Policy; March 2013: SAQA 

policy;

August 2016: CHE Policy

Responsible Structure(s) 
established: NQF 

Directorate is national 
coordinating mechanism; 
RPL RG; Capacity Building

State of readiness of 
education and training 

system to implement RPL -
Consult with key 

stakeholders and national 
structures/institutions

Recognise RPL centres and 
place on a register;

Ongoing research, M&E 

Three models:

RPL support ;

RPL support, delivery of 
assessment and peer review 

partner;

Full suite of RPL services

RPL Implementation for

Access; promotion; 
qualifications/PQs; credit; 

trade test readiness; 
Designations

Pilot projects happening OR 
pending:

SASCOC (Designations);DoT: 
Various; DoD: Various;

GGDA; UmShwati Municipality

Sustainable funding sourced 
from NSF and Fiscus; Grow RPL 

across the system and 
implement as a mainstream 

part of teaching and learning;

M&E Reports to Minister

Establishment of 
NRPLI: 2020
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Model 1: Partnership 
agreement

Purpose of RPL agreed;

Model and mode of 
delivery agreed:

Mapping of qualification 
for evidence building

Student support and 
guidance to final PoE, in 

agreed format/s;

Peer review: Accredited 
provider;

Assessment and award;

Certification;

Uploads to QC.

Peer review by accredited 
provider;

Award of qualification; 
Certification;

Uploads to QCs 

Mapping;

Student Support;

Assessment and 
moderation

Model 2: Partnership 
agreement Model 3: Full RPL Suite

Mapping;

Student Support; 
Assessment and 

moderation

Award of the Qualification 

Uploads to QCs.
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Closing comment

In time we shall be in a position to bestow on South 
Africa the greatest possible gift – a more human face

(Biko)
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